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Introduction
　　　　　 "On　my　Underground　Railroad,　I　never　an　my　train　off　the　track,　and　I　never　lost　a
passenger,"Harriet　Tubman　recounted　with　pride　in　later　life　as　she　reflected　on　her　success　as
aguide　on　the　Underground　Railroad.　The　Underground　Railroad(UR)was　　ystem　of
people　who　helped　American　slaves　toescape　from　the　South　to　freedom.　Inthe　above
quotation,　Harriet　was　referring　to　the　fact　hat　she　never　lost　her　way　and　that　each　escaping
slave　she　led　reached　freedom.　Instudying　about　her　in　a　content　unit,　students　can　not　only
learn　historical　facts　about　he　UR　and　Harriet's　life,　but　also　achieve　a　powerful　resonance
with　her　persevering　spirit.
　　　　　 In　this　article,　I　will　describe　the　unit　Icreated　with　authentic　materials　from　the　United
States.　I　made　it　to　fit　he　level　of　my　students　atAsia　University.　These　students　were
freshmen　enrolled　inan　upper-intermediate　levelofFreshman　English(FE),　a　required　EFL
course　that　met　five　days　a　week　for　45　minutes　each　day.　This　unit　is　designed　for　12such　45-
m血ute　periods.
　　　　　 Developing　a　cultural　unit　responded　tostudent　interest　andalso　met　one　of　the　Center
for　English　Language　Education(CELE)goals.　A　number　of　my　students　had　expressed　ina
year-end　survey　that　hey　wanted　to　study　more　about　American　culture.　Helping　our　students
to　increase止eir　knowledge　and　unders匡{m(ling　of　o山er　cult鵬s　is　also　ne　of　the　CELE
program's　three　main　Freshman　English　goals(Morrison&Paullin,1997).
　　　　　 Students　seemed　particulazly　interested　in　African-Americans　because　they　often　asked
me　questions　about　hem.　However,　Ihad　heard　afew　students　onoccasion　repeat　negative
stereotypes　about　African-American　people.　I　decided　a　unit　on　the　life　of　a　positive,　admirable
African-American　would　captivate　s udent　interest,　give　them　some　new　cultural　information
about　African-Americans,　and　provide　them　with　an　opportunity　to　rethink　their　evaluations　f
this　group.　I　chose　Harriet　Tubman　to　study　because　not　only　was　her　life　important　but　her
story　is　also　dramatic　and　engaging.　Further,　my students　had　some　familiarity　with　American
slavery　since　they　had　studied　about　it　in　high　school,　yet　they　had　never　heard　of　the　UR　or
Harriet　Tubman.
Objectives
　　　　　 The　objectives　forthis　unit　fell　into　two　categories,　cultural　and　linguistic(see　Appendix
A).Regarding　the　cultural　objectives,　I　wanted　students　to　become　aware　of　the　positive
personal　qualities　andcontributions　t 　society　ofa　famous　African-American.　I　felt　thats
tudying　the　life　of　one　person　would　be　an　effective　wayto　get　students　to　identify　with　a
group　of　people　different　from　their　own.　At　the　nd　of　the　unit　Idid　not　provide　any　clear
conclusions,　preferring　to　leave　students　odraw　their　own　conclusions　a dhoping　that　hey
would　challenge　stereotypes　they　may　have　held　previously　about　African-Americans.
　　　　　 In　addition,　l　wanted　female　and　male　students　to　have　the　experience　of　studying　the
life　of　a　woman,　a　small　step　in　redressing　thetraditional　u derrepresentation　of　he　study　of
women　in　schools.　I　hoped　that　he　women　in　my　classes　would　be　inspired　bystudying　the
life　of　this　trong　woman　and　would　see　her　as　a　role　model.　Besides　studying　about　apositive
African-American　woman,　I　wanted　students　to　gain　some　insight　into　ne　chapter　ofthe
history　behind　today's　race　relations　i 　the　US.
　　　　　 The　linguistic　objecrives　forthe　unit　were　for　the　students　omake　progress　inall　four
skills(speaking,　l stening,　reading,　and　writing),　to　build　vocabulary　while　focusing　mainly　on
血e血formational　co鵬nt　of　the　unit,　and　to　gain　con丘伽ce血rough　maste血g　substantive
subject　matter　in　English.　The　objectives　of　the　lessons,　as　well　as　the　focus　of　the　unit　est,
were　to　understand　and　discuss　the　content.　The　only　explicitly-stated　linguistic　goal　was
vocabulary　development.　Students　studied　lists　ofwords　as　homework　before　each　lesson.
　　　　　 The　benefits　of　learning　a　foreign　language　through　content-based　instruction　are　widely
known.　It　has　been　found　that　language　is　most　effectively　learned　incontext　and　that　it　is　best
if　this　context　isauthentic,　that　is,　created　with　native　speakers　inmind　rather　than　specifically
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for　foreign-language　learners(Brinton,　D.,Snow,　M.,&Bingham　Wesche,　M.,1993).
Nearly　all　of　the　materials　in　this　unit　are　authentic,　having　been　created　for　children　a d　teens
in　the　US.　Content-based　instruction　is　also　advantageous　because　of　its　focus　on　meaning　over
form.　Krashen(1993)asse鴬s　that　language　is　acq血d　only血・ough　comprehensible　input　and
that　he　meaning　inherent　in　content-based　lessons"results　in　more　comprehensible　input,　and
thus　more　language　acquisition"(p.143).
Harriet　Tubman　and　the　Underground　Railroad
　　　　　 Harriet　Tubman(1820-1913)was　bom　a　slave　on　a　large　plantation　n　Maryland　ownedb
y　the　Brodas　famlly.　She　experienced　a　great　deal　of　suffering　　her　childhood.　At　age　six,
she　was　hired　out　to　live　and　work　away　from　her　family.　Her　new　mistress　made　her　stay
awake　all　night　rocking　the　baby's　cradle,　and　whipped　her　whenever　the　baby　cried.　One　day
when　Harriet　was　15,　after　she　returned　tolive　with　her　family,　anoverseer　threw　aheavy
weight　at　her.　It　hit　her　on　the　forehead,　rendering　her　unconscious　for　a　month.　In　spite　of
never　eceiving　any　medical　attention　f rthis　terrible　injury,　she　did　finally　recover,　though
from　then　on　she　suffered　from　sudden　sleeping　spells　and　terrible　headaches(Adler,1992;
Billingslea-Smith,1988;Carter,1990;McClard,1991;Petry,1983).
　　　　　 For　years　he　had　visions　offreedom,　and　finally　atage　29,　she　ran　away　on　the　UR.Sh
e　went　alone　since　no　family　members　were　willing　togo　with　her.　The　UR　was　a　grassroots
movement　of　people--Whites　and　Blacks,　Northerners　andSoutherners--who　opp sed　slavery
and　wanted　to　help　slaves　escape　to　the　Nor血ern　states　orto　Canada.　The　term'「出e
Underground　Railroad"refers　to　the　whole　system　of　secret　routes　and　hiding　places　used　by
the　runaway　slaves,　and　to　the　fundraising　efforts　supporting　the　runaways　and　those　who
helped　them.　Along　the　way　to　the　North,　the　runaways　were　aided　by　homeowners,　boatmen,
wagon　drivers,　etc.,　and　some　had　conductors　who　accompanied　them.　The　UR　began
developing　gradually　in　the　late　18th　century　and　ran　until　the　end　of　the　Civil　War　in　1865
(Adler,1992;Billingslea-Smith,1988;Carter,1990;McClard,1991;Petry,1983).
　　　　　 After　eaching　the　North　successfully,　Harriet　became　a　conductor　nthe　UR.　In　spite
of　the　disability　caused　by　her　head　injury,　and　of　being　unable　to　read,　she　successfully　led
over　300　slaves　to　freedom　during　19trips　she　took　back　to　the　South　between　1850　and　1860.
During　this　time,　she　also　became　a　famous　peaker　at　anti-slavery　m etings　inthe　North.　As
she　became　well　known,　the　slaveholders　in　Maryland　offered　a$40,000　reward　for　her
capture,　but　she　was　never　caught.　During　the　Civil　War,　she　aided　the　Union　army　as　a　scout
and　a　nurse.　In　later　life,　she　founded　ahome　for　homeless　former　unaway　slaves　and　fought
for　women's　rights(Adler,1992;Billingslea-Smith,1988;Carter,1990;McClard,1991;
Petry,1983).
Materials
　　　　　 The　first　ep　in　creating　this　project　was　to　gather　the　materials　during　amonth　in　the
U.S.　I　came　back　with　children's　books,　asong,　historical　photographs　and　drawings,　a　boazd
game,　a　newspaper　children's　page,　avideo,　and　background　reading.
　　　　　 Most　of　these　materials　were　created　for　U.S.children　andteenagers.　Thelanguage
used　was　usually　simplified,　yet　the　materials　were　authentic,　as　they　were　created　with　native
sped(ers　inmind.　In　working　with血e　authentic　materials,　students　not　only　benefited　in　terms
of　language　acquisition,　but　they　could　also　see　the　importance　U.S.　education　places　on　the
contributions　of　minorities　andwomen.　One　student　remarked　to　her　friend　during　an　FE
ac口vity　using　the　ch皿dlen's　books,　Oh,　Harriet　really'∫αノ[1〃u}us　person/
　　　　　 As　part　of　this　emphasis　on　multicultural　education　i the　U.S.,　materials　designed　for
children　a d　teenagers　on　Harriet　and　the　UR　are　widely　available.　I　was　looking　for　materials
in　February,　Black　History　Month,　and　there　were　displays　inlibraries　andbookstores　on　the
UR　specifically.　I　a socontacted　and　obtained　information　from　two　organizations,　the　National
Women's　History　Project,　and　the　Harriet　Tubman　Coalition.　I　recommend　allowing　atleast　a
month'stime　tocollect　materials　for　a　historical　content　unit　such　as　this　one　since　it　takes　time
to　follow　various　leads,　wait　for　bookstores　to　check　if　an　item　can　be　located　ata　different
branch,　etc.　I　also　suggest　creating　units　on　individuals　such　as　Harriet　whose　lives　aze　studied
in　U.S.　schools,　othat　materials　can　easily　be　found.
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Daily　Activities
　　　　　 The　unit　begins　with　schema-setting　about　heroes.　Then　students　read　and　discuss
Ha∬iet　Tubmanls　childhood,　including　why　she　wanted　to　run　away.　D面ng由e　 next　five
days,　students　learn　about　he　UR　through　a　reading,　a　speaking　activity,　a　song,　and　a　board
game.　At　this　point,　he　students　read　and　watch　video　clips　about　Harriet's　adult　life　to　find　out
what　she　did　to　become　so　famous　today.　Finally,　there　is　a　speaking　activity　which　gives
students　a　chance　to　reflect　on　what　they　have　learned,　and　a　test　on　the　last　day(see　Appendix
B).
　　　　　 The　following　isa　description　of　each　of　the　45-minute　l ssons　a well　as　students'
responses　tothem.　Different　lessons　focus　on　different　language　skills,　andthere　is　an
emphasis　throughout　on　active,　communicative　activities.　The　student　reactions　reported　here
aze　taken　from　a　survey　Igave　at　the　nd　of　the　unit　in　1996.
Day　One:Introductory　activities
　　　　　　　　　　　　　　　　 rhaving　an　introductory　day　was　twofold:to　introduce　the　idea　that　weThepurpose　fo
were　going　to　study　the　life　of　a　famous　person　and　to　raise　student　consciousness　regarding
the　underrepresentation　in　h storical　study　of　the　lives　of　women　and　people　of　color.　Ingroups
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　in　highof　three,　students　warmed　up　by　makinglists　fiveamous　people　they　hadstudied
school.　Then　they　interviewed　each　other　about　heir　favorite　famous　people,　using　interview
questions　that　had　been　modeled　for　them.　After　this,　tudents　looked　again　at　their　lists　offive　　　　　　　　　　 　 　　　　　 　　　　　　 　 　　　　 　　　　　　　　　　　　　　　　　　　
male.　Nearly　all　werepeople,　and　were　asked　to　count　how　ma yw re　male　andhowmany　f
male.　At　this　po血t,　Ita皿(ed　briefly　about　he　underrepresentation　of　women　in　history.　I　told
the　class　that　Iwanted　to　introduce　them　to　one　of　my　favorite　famous　people,　an　African-
American　woman　named　Harriet　Tubman.　Students　felt　it　was　interesting　hearing　about　heir
classmates'favorite　famous　people.　One　student　said,　I　also　wonder　why　there　are　more　men
heroes　than　women　ones.
　　　　　 The　unit　syllabus,　containing　the　topic　and　homework　for　each　day,　was　handed　out　at
the　end　of　this　first　class.　The　daily　homework　consisted　mainly　of　vocabulary　words　to　look
up,　and　we　went　over　the　words　together　quickly　at　the　beginning　ofevery　class.
Day　Two:　Slavery
　　　　　The　second　lesson　was　designed　toprovide　students　with　enough　background　on
slavery　so　that　hey　could　understand　the　story　of　Harriet　Tubman　and　the　UR.　Students　were
given　ahandout　with　seven　authentic　historical　photographs　or　drawings　depicting　various
aspects　ofslavery.　First,　inorder　to　activate　prior　knowledge,　students　ook　toms　asking　each
other,　What　do　you　see　in　this　picture?Although　this　peaking　activity　wasintended　tobe　just　a
brief　warmup,　students　were　very　engaged　with　trying　tofigure　out　on　their　own　the　facts
behind　the　pictures.　Some　classes　talked　about　hem　for　up　to　twenty　minutes.　Students
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　owledge　about　slavery.reported　that　they　wer 　surpris d　toreal ze　the 　al eadyadsome　kn
　　　　　 The　main　activity　wasa　fbur-m血ute　mhli-lecture　by　the　teacher　onthe　history　and
conditions　f　lavery,　during　which　students　chronologically　ordered　the　pictures　infront　of
them.　Then　the　lecture　was　read　again　while　students　completed　a　handout　with　comprehension
questions.　Students　expressed　sadness　over　the　conditions　of　lavery　and　shock　over　some　of
the　pictures.
Day　Three:Harriet　Tubman's　early　life
　　　　　 Through　ajigsaw　reading,　students　learned　the　story　of　Harriet's　early　life.　The　reading
was　six　pazagraphs　long.　Students　worked　in　pairs.　Each　student　had　the　complete　first　and　last
pazagraph,　but　Student　A　was　missing　paragraphs　two　and　four,　while　Student　B　was　missing
paragraphs　three　and　five.　Inplace　of　each　missing　paragraph,　each　partner　had　two　questions
about　it.　After　eading　for　about　fifteen　minutes,　partners　asked　each　other　about　he　missing
information,　listened　to　the　responses,　andwrote　them　down.　At血e　end　we　checked　the
answers　as　a　class,　and　the　students　looked　at　illustrations　of　Harriet's　eazly　life　from　the
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children's　books　A　Picture　Book　ofHarrietTubman,　Harriet　Tubman,　and　Harriet　Tubman　and
Black　History　Month.　Students　were　also　given　maps　of　the　Northern　and　Southern　states　with
Maryland　and　the　Brodas　plantation　highlighted.
Day　Four:The　Underground　Railroad　I--The　mini　page
　　　　　 This　lesson血troduced　stu〔cents　to　he　basic　facts　and　terminology　of　the　UR血roughTh
eルfini　Page,　asyndicated　newspaper血sert　fbr　chndren.　Students　perused　the　many　short
blurbs　of　information　n　The　Mini　Page　for　the　answers　to　a　cloze　summary　on　the　UR.　They
were　also　shown　an　overhead　projector　map　of　the　three　main　routes　of　the　UR.
Days　Five　and　Six:The　Underground　Railroad　II　and　III--jigsaw　speaking
activity
　　　　　 The倣h(ねy　begam舳abrief　memory　card　game　to　review　the　various　secret　terms
(conductor,　safe　house,　etc.)associated　with　the　UR　that　he　students　had　learned　the　previous
day.　Then　they　continued　the　main　activity,　in　which　they　added　some　details　totheir
understanding　of　the　UR　through　an　information-sharing　task.　On day　five,　each　of　five　groups
of　students　was　given　adifferent　page　of　the　children's　book,　IfYou　Traveled　on　the
Underground　Railroad.　Each　page　contained　a　question　a d　answer　about　he　UR.　The　groups
prepared　for　the　day　six　speaking　activity　by　first　discussing　what　the　most　important　points　of
the　answers　were,　then　writing　a　one-to-two-sentence　summary　of　the　answers,　usingtheir
own　words.　After　Ichecked　their　summaries,　they　memorized　them　for　use　during　day　six.
　　　　　 On　day　six,　students　shared　their　summaries　with　members　of　other　groups.　They　sat　in
groups　of　five　with　one　member　from　each　group　and　took　turns　asking　and　answering　the
questions　they　had　studied　the　day　before,　and　writing　down　the　new　information.　When　a
group　member's　answer　was　unclear,　students　practiced　asking　for　clarification　and　repetition,
and　often　asked　about　he　historical-cultural　meaningof　new　words　and　phrases　as　well.
Day　Seven:　The　Underground　Railroad　IV--The　song,　Follow　the　drinking
gourd
　　　　　 Follow　the　Drinking　Gourd　is　a　slave　song　whose　secret　lyrics　tell　fellow　slaves　how　tof
ind　the　way　north　to　the　banks　of　the　Ohio　River　where　a　certain　conductor　would　be　waiting
to　carry　them　across　in　his　boat.　The　drinking　gourd　means　the　Big　Dipper,　which　points　the
way　to　the　North　Star.　Learning　this　ong　gives　tudents　a　ense　of　the　secretiveness　that
surrounded　the　UR.
　　　　　 Students　had　read　a　handout,　The　Story　Behind　the　Song,　as　homework.　As　we　learned
the　song,　Ichecked　their　understanding　of　the　lyrics　and　showed　them　the　children's　book
about　he　song,　Follow　the　Drinking　Gourd,　as　well　as　maps　of　stars　and　of　U.S.　rivers.　We
sang　along　with　the　version　fthe　song　recorded　bythe　Weavers.　Students　said　that　it　was　fun
singing　though　the　song　was　a　little　difficult,　and　that　he　secret　language　in　it　was　surprising.
The　class　ends　with　role-play　discussions　i 　which　students　imagine　they　are　slaves　who　have
been　taught　this　ong　and　are　considering　whether　to　follow　its　instructions　and　run　away.
Day　Eight:　The　Underground　Railroad　V--The　Underground　Railroad　board
game
　　　　　 Students　imagined　that　hey　were　slaves　running　away　on　the　UR　as　they　played　the
game,　Harriet　Tubman　and　the　Underground　Railroad.　The　purpose　of　playing　the　game　was　to
review　in　a　fun　way　the　thhlgs　students　had　leamed　in　the　past　fbur　days　about由e　UR.　When
landing　on　a　space,　a　student　read　it,　then　had　to　say　something　about　it.　For　example,　ifthe
space　said,　Slaveholder　is　looking　for　you,　the　student　could　either　respond　with　historical
information　such　as,　Slaveholders　oftenplaced　advertisements　i 　newspapersfor　runaways
slaves　or　could　elaborate　imaginatively　on　his　or　her　own　circumstances　such　as,　My　master
was　so　cruel!Iin　going　to　run　asfast　as　I　can.　Igave　prizes　tothe　group　who　did　the　best　at
speaking　in　English　only,　referring　to　historical　information,　and　being　creative.　Thestudents
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said　playing　the　game　was　a　good　review.　One　student　explained,　I　understood　Underground
Railroad.　lfelt　l　was　a　slave.
Days　Nine　and　Ten:Harriet　Tubman　and　the　Undergro皿d　Railroad　I and　II--
reading　and　video　clips
　　　　　 Now　that　students　understood　what　the　UR　was,　it　was　dme　to　learn　about　he　role　that
Harriet　Tubman,　whose　early　life　they　had　studied　onday　three,　played　as　the　most　famous
conductor　nthe　UR.　On　day　nine,　students　worked　with　acloze　summary　of出e　main　events
in　Harriet's　life.　They　found　the　missing　information　from　a　reading　they　read　in　class,　adapted
from　the　children's　book,　Harriet　Tubman.
　　　　　 On　day　ten,　students　watched　34　minutes　of　video　clips　from　A　Woman　Called　Moses,
afilm　starring　Cicely　Tyson.　Before　this　day,　they　had　studied　a　handout　with　summaries　of
the　four　scenes　they　would　watch,　since　the　language　is　difficult　to　understand.　They　also　had
been　given　an　essay　assignment(due　ay11)for　which　they　could　get　ideas　from　the　clips.
Students　found　the　video　clips　useful　inimagining　the　period　and　events　they　had　studied.　One
said,　It's　helpfulfor　imaging　Harriet　life　or　the　period,　and　another　commented,　I　saw　the
video,　l　imagined　real　slavery.
Day　Eleven:Essay　sharing　and　discussion
　　　　　 Students　reflected　on　what　they　had　learned　and　reviewed　for　the　test　by　sharing　and
discussing　theshort　essays　that　were　their　homework　for　this　day.　In　groups　of　three,　students
discussed　each　of　the　four　essay　questions　for　about　10　minutes.　For　each　essay　question,　a
student　first　read　his　or　her　essay　while　the　others　listened　and　asked　questions　when　　　　　　　　 　　 　 　　 　　　 　　　　　　　　　 　 　　　　　 　　　　　　 　　　　　 　　　　　　　　　they
needed　to　seek　clarification.　Afterlistening　to　each　other's　e says,　tudents　discussed　the
question　for　the　remainder　ofthe　10minutes,　using　strategies　they　had　learned　arlier　in　the
year　for　keeping　a　conversation　g ing　and　expressing　opinions.　Students　were　interested　ine
ach　other's　opinions　and　felt　he　discussions　were　thought-provoking,　saying:This　discussion
made　me　consider　well,　and　The　group　discussions　made　us　really　think.
Day　Twelve:　Unit　test
　　　　　 The　test(100　points)included　historical　information,　vocabulary,　andanalysis　and
reflec口on　questions.　Student　evalua丘on　i 血is　unit　consis1£d　of　the　tCSt　and止e　fbur　essay
questions(30　points)from　day　eleven.　Therefore,　the　unit　was　worth　150　points,15%of　the
students'semester　grade.
Recommendations　for　teachers
　　　　　 Because　of　positive　student　response,　I　strongly　recommend　this　unit　for　use　by　other
teachers.　Onesuggested　modification　s　adding　afew　days　to　the　unit　by　making　some　lessons
longer,　especially　when　the　unit　is　taught　to　students　whose　level　is　lower　than　upper-
intermediate.　Th 　lessons　that　could　be　slowed　own　are　days　three,　four,　and　eleven.　If　there
were　sufficient　time　and　student　motivation,　this　unit　could　be　successful　with　intermediate
students.　However,　it　works　best　with　upper-intermediate　or　dvanced　learners.
　　　　　 It　would　be　beneficial　to　follow　up　the　unit　with　a　project　that　would　give　the　unit
increased　relevance　to　todaゾs　world.　For　example,　students　could　o　writing　assignments　or
presentations　on　related　issues　such　as　current　race　relations　i 　America,　problems　of
discrimination　in　various　countries,　or　famous　women　in　Japan.
　　　　　 This　unit　was　my　required　Asia　University　project　for　1997,　and　as　such,　the　lesson
plans　and　activities　aze　available　in　their　entirety　at　Asia　University,　and　the　lesson　plans　are
also　available　on　disk.
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Conclusion
　　　　　 This　unit's　success　was　evident　inthe　students'engagement　as　they　entered　into
Hardeゼs　lifb　and　times,　and　in　the　though血1　in(hvidual　conclusions　they　expressed　inwridng
at　the　end　of　the　unit.　The　linguistic　and　ultural　objectives　w re　certainly　met,　at　times　in
unexpected　ways.
　　　　　 The　linguistic　objective　was　for　the　students　omake　progress　inall　four　skills　and
vocabulary　while　focusing　mainly　on　the　informational　content　ofthe　unit.　As　stated　arlier,
language　is　best　learned　incontext,　and　it　is　best　if　that　context　isauthentic.　In　studying　about
Harriet　Tubman,　the　students　were　interested　in　the　material,　so　they　were　more　focused　on
what　they　were　learning　than　on　the　language　they　were　using　to　learn　about　it.　The　authenticity
and　vividness　of　the　materials　brought　this　historical　period　alive.　Asone　student　said,　In　my
high　school,　　learned　A〃ierican　culture.　But　it　was　just　on　text.〃earned　reallyんnerican
C〃tureめthis　unit.　Due　to　the　students膠interest血the　topic,　they　surely　reaped　the　benefits　of
content-based　education,　making　integrated　progress　inall　anguage　skill　areas.
　　　　　 When　asked　in　the　survey　how　useful,　ona　scale　of　one(not　useful　at　all)to　five(very
useful),　the　unit　had　been　for　their　reading,　writing,　speaking,　listening,　vocabulary,　and
knowledge　of　American　culture,　all　areas　were　ranked　highly,　with　very　few　rankings　below
three.　All　of　the　three　classes　surveyed　reported　that　he　most　useful　area　had　been　lrnowledge
of　American　cult賦}.　This　speaks　to　the　importance　the　students　gave　to　the　subject　matter　they
were　learning.　Vocabulary　and　reading　were　also　ranked　especially　highly　in　all　three　classes.
　　　　　 The　cultural　objectives　w re　for　students　to　recognize　the　positive　contributions　t
society　ofa　famous　African-American,　to　see　in　Harriet　a　role　model　of　a　strong　woman,　and　to
gain　some　insight　into　ne　chapter　ofAfrican-American　history.　Of　these　cultural　objectives,
the　most　overwhelmingly　successful　wasthe　female　students'response　t 　studying　about　a
woman:
?
?
3.
4.
It　was　thefirst　time　for　me　to　study　womans　history.
1'msorry　l　don't　know(Harriet)until　l　studied　in
this　unit...1'd　like　to　know　famous　women　in　the　world.
(Harriet)always　acted　bravely.　She　was　great　woman.
As　a　woman,　l　think　l'm　proud　ofher.
She　has　a　strongfeeling　and　also　she　has　a　kind　heart.
Now　l　have　a　strongfeeling　and　dream.　So　l　want　to
get　kind　heart.ハッ伽 吻 わθco〃ie　W∂〃san　like　her.
　　　　　 These　women　expressed　pride　and　admiration　for　Harriet　Tubman　as　a　woman　and
began　to　take　an　interest　in　studying　about　other　famous　women.
　　　　　 Ihad　hoped　that　students　would　similarly　ecognize　Harriet's　contributions　as　an
African-American;however,　they　did　not　say　so　explicitly　in　their　survey　comments　though
they　did　express　a　great　deal　of　admiration　for　Harriet　asa　person..　Anunexpected　response
was　found　in　the　number　of　students　whose　comments　spoke　out　against　all　discrimination
even　though　in　this　unit,　the　issue　of　discrimination　was　ot　directly　addressed.　For　example,
one　student　wrote,コワ:ere　are　rαc∫α1己ガscrimination加伽world,　Racial　discri〃塞加o潔'oη1Sわ鳳
wrong.　We　ought　to　stop　this.
　　　　　 The　objective　for　students　ogain　some　insight　into　African-American　history　was　met
as　students　reported　that　hey　felt　they　had　learned　a　lot　about　African-American　history.　One
student　explained,1didn't　know　American　culture　w ll,　so(the　unit)showed　ushow
Americans　got　Freedom.　Another　said,　Harriet　Tubman　story　enrich　me,　because　I　understand
吻 ∫8吻y∫ ご屈 〃terica.
　　　　　 Ifelt　the　most　surprising　response　was　the　inspiration　many　students　ook　from　the
Harriet　Tubman　story　for　their　own　lives.　I　had　thought　they　would　probably　admire　her,　but
because　of　the　different　place　and　time　in　which　these　students　live,　I　had　not　anticipated　that
they　would　relate　h r　perseverance　to　their　own　dreams.　One　student　said,　I　was　moved　by
Harriet's　life.Ialso　want　to　help　eople　who　are　in　hardship　in　myfuture.　Another　concluded,
There's　a　hero　lies　in　us.　Iwant　to　become　a　hero.　That　Harriet's　life　made　the　students　think
about　heir　own　lives　demonstrates　hereal　human　connection　they　felt　with　er　across　dme　and
culture.　The　strong　impression　this　unit　left　on　the　students　is　ure　to　spazk　new　reflections　in
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them　over　dme,　possibly　when　they　are　thinking　about　issues　of　perseverance　or　of　race
relations.
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Appendix　A
Unit　Objectives
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Daily　Activities
Appendix　B
　 　 　 　 　 　 　 　 　 　 1
Day Topic Types　of　Activities
i Introduction ・In　small　groups,　interviewing　each　other　about
favorite　famous　people
・Introduction　of　the　syllabus
2 Slavery ・Discussing　photographs
・Lecture:putting　photographs　in　chronological
order,　then　listening　again　to　answer
comprehension　questions
3 Harriet　Tubman'sEazly　Life ・Jigsaw　reading　and　speaking　activity
4 The　Underground　Railroad　I ・Reading　anewspaper　column　and　complet血g　a
cloze　summary　of　it
5 The　Underground　Raikoad　II ・Playing　a　memory　card　game　regarding　URR
terms
・Preparing　group　summaries　about　different
aspects　ofthe　URR
6 The　Underground　Railroad　III `Taking　part　in　an　Inforrnation-gap　speaking
　 　 ●　　●
acuviry
7 The　Underground　Railroad　N Singing"Follow　the　Drinking　Gourd"
・Role-play　discussions
8 The　Underground　Railroad　V ・Board　game　speaking　activity　to　review　about　he
URR
9 Harriet　Tubman　and　the
Underground　Raikoad　I
Reading　about　he　main　events　of　Harriet's　life
and　complete　a　related　doze　summary
10 Harriet　Tubman　and　the
Underground　Raikoad　II
・Watching　video　clips　of　Harriet'slife　while
gathering　ideas　for　essays
11 Essay　Sharing　Discussion ・Essay　sharing　and　discussions
12 Unit　Test ・Taking　a　unit　test
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